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SECTION 1: ABOUT OUR CURRICULUM 

At Horton Lodge School we understand that every pupil has individual and unique needs. All of our pupils 

have and Education Health Care Plan (EHCP) or Statement of Educational Need with identified special needs 

many of which are of a complex nature. We provide a specialised and stimulating environment with high 

quality teaching and learning that will support pupils in developing the knowledge, understanding and skills 

to enable them to fulfil their individual potential and thereby help to prepare them to lead happy and 

rewarding lives.  

We aim to secure special educational provision for pupils by providing an appropriately differentiated 

curriculum for every individual and responding to the four areas of need outlined in the Special Education 

Needs and Disability (SEND) Code of Practice. These areas are: Communication and interaction; Cognition 

and learning; Social, mental and emotional health and Sensory and physical. We recognise that there is a 

continuum of SEN and at times we are required to respond to another area of SEND that not covered in the 

Education, Health and Care Plan (EHCP). In this instance we respond as part of our graduated response. 

When a child reaches Key Stage 1 they will begin to follow a ‘Learning Pathway’. We have three learning 

pathways which are designed to provide the teaching and learning model that meets the needs of the 

learner. Pathways can overlap and as the needs of our children evolve, we continually assess the most 

appropriate Pathway for them. 
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SECTION 2: OVERVIEW OF CURRICULUM CONTENT 

 

SECTION 3: CONDUCTIVE EDUCATION 

“Do not ask what can I do to help but rather what the child can do to help 
themselves”  

Dr. András Petö – Founder of Conductive Education  

  
Here at Horton Lodge we enable the children to access their education by teaching them following the 
theory and principles of Conductive Education 
 
Conductive Education is a holistic and educational approach to teaching children with motor disorders to 
learn to overcome the challenges they face.  

 
 

 

 

 

 

 

 

 

 

 

 

Pathway 1  Pathway 2  Pathway 3 

Connecting and Responding A life skills based curriculum 
A differentiated National Curriculum with an 

emphasis on skills for life 

Communication Language, Literacy and Communication 
Communication and Literacy 

Languages 

   

Cognition 

Mathematical Thinking and Problem Solving  
 

Mathematics 

Science 

Computing 

The Arts 
Art and Design 

Music 

Understanding the World 
Design and Technology 

Geography 

Technology 
History 

RE 

   

Personal Care and Independence  
Personal and Social Development and Wellbeing (inc. 

independence and life skills) 

Life Skills 

SRE 

PSHE 

   

Physical and Sensory Development 
 

Physical and Sensory Development 
 

PE and healthy lifestyle 
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SECTION 4: PATHWAY 1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Introduction     
 
Pathway 1 is Horton Lodge’s pre formal curriculum for children with profound and multiple learning 
difficulties (PMLD). 
Most curriculum frameworks, even those focusing on early development or designed for learners with 
learning difficulties and disabilities, assume that children will follow a ‘normal’ pattern of development. 
There are few frameworks have considered the complex needs of learners with profound and multiple 
learning difficulties and the interaction between the sensory impairments, motor disabilities and medical 
problems that many of them experience. 
In addition, many linear or hierarchical assessments will be unable to detect the very subtle changes in 
behaviour shown by these learners, regardless of how many ’small steps’ are provided. In real life, children’s 
development and learning is not compartmentalised. A fit-for-purpose PMLD curriculum must take a more 
holistic view of learners and focus on how they learn. 
Pupils with PMLD are at very early stages of development and it is more appropriate for them to access a 
more focused curriculum starting at their individual needs rather than a curriculum written for typically 
developing children. 
There are a number of definitions of PMLD but the official DfE definition of children with PMLD is: 
“Pupils with profound and multiple learning difficulties have complex learning needs. In addition to very 
severe learning difficulties, pupils have other significant difficulties, such as physical disabilities, sensory 
impairment or a severe medical condition. Pupils require a high level of adult support, both for their learning 
needs and also for their personal care. They are likely to need sensory stimulation and a curriculum broken 
down into very small steps. Some pupils communicate by gesture, eye pointing or symbols, others by very 
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simple language. Their attainments are likely to remain in the early P scale range (P1-P4) throughout their 
school.” 
Department of Education (2005) later adopted by Department for Education (2012) 
Within this group we include all pupils with profound learning disabilities. It is possible that there are other 
pupils who do not have their ‘primary need’ defined as PMLD but will require teaching and learning 
environments and approaches suited to pupils with PMLD (Hobbs, 2012).  
 
Aims    
 
The principles guiding our approach to the Pathway 1 curriculum align with the ‘Routes for Learning’ 
framework which are: 
· Focus on the learner’s abilities, not disabilities;  
· Identify and support emerging skills, knowledge and understanding. 
· Provide a process-based assessment and look at the relationship between the learner and the learner’s 
environment; 
· Provide a whole picture of the learner and the learning process; 
. Enable the learner, family and other agencies to participate in the assessment and learning process; 
· Ensure that the main purpose of assessing a learner is to enable them to make the best possible progress in 
developing skills, knowledge and understanding; 
· Empower staff and parents/carers, value all sources of knowledge about the learner, and share and 
feedback information in a clear and helpful format (this allows accurate judgements and promotes 
consistency between staff and others assessing the learner); 
· Support teachers and others to seek evidence of understanding and help them to focus on priorities for 
future learning.  
 
Teaching and Learning Style and Approaches 
 
Conductive Education 
Conductive Education (CE) is an educational approach to enabling children and adults with central nervous 
system damage to work with their motor disability, moving towards increased independence. On Pathway 1, 
children do not follow a typical daily ‘task series’ but the conductive ethos of developing orthofucntion and 
independence pervades the pathway. We also embrace many of the elements of conductive education such 
as working as a group, the emphasis on daily routine and facilitation.  
Sensory Cues  
Pupils at a very early stage of development, particularly those with sensory impairments, are likely to need 
to start with ‘sensory cues’. Pupils need to be given a consistent routine to help them begin to learn to 
distinguish activities and people so eventually they can begin to learn to anticipate what is going to happen 
to them. For example:  
 

 Lifting children’s arms before lifting them from chairs or floor  

 Squeezing pupil’s shoulders before pushing their chairs  

 Staff having a sensory ‘signifier’ (eg: smell, touch, vocal cue) so children can begin to recognise 
different people  

 
Total Communication Environment  
Some cues will be particular to individual pupils, for example singing a particular song. Some sensory cues 
are built into the activity e.g.  the smell of lunch or the sound of the bus engine. Use natural cues wherever 
possible, maybe exaggerating them e.g. jingling the bus keys or knocking the spoon against the bowl; 
anything to help children to associate that cue with what is going to happen next. 
Objects of Reference  
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Some pupils may make symbolic use of objects of reference where the object used is representative of the 
activity. For example being shown (or feeling) a small red cup but actually using a larger blue cup for 
drinking. Pupils need to be around number 41 on the Routes for Learning (expresses preference for items 
not present via symbolic means) for objects of reference to make sense. Some pupils at this stage might be 
able to understand and use a few words or even recognise a few pictures (e.g. of themselves or their family/ 
classmates). 
Intensive Interaction  
Responsive adults are the most important resource to teach pupils communication skills. All adults (and 
more able peers) working with a pupil with PMLD must be responsive to any communication from them, 
however subtle. 
This communication may well be pre intentional but by responding to the interaction and extending it pupils 
can learn fundamental skills. This approach is often referred to as Intensive Interaction. 
First and foremost, Intensive Interaction is highly practical. The only equipment needed is a sensitive person 
to be the interaction partner. The approach works by progressively developing enjoyable and relaxed 
interaction sequences between the interaction partner and the person doing the learning. 
These interaction sequences are repeated frequently and gradually grow in duration, complexity and 
sophistication. As this happens, the fundamentals of communication are 

 Learning to give brief attention to another person 

 To share attention with another person 

 Learning to extend those attentions, learning to concentrate on another person 

 Developing shared attention into 'activities' 

 Taking turns in exchanges of behaviour 

 To have fun, to play 

 Using and understanding eye contact 

 Using and understanding of facial expressions 

 Using and understanding of non-verbal communication such as gesture and body language 

 Learning use and understanding of physical contacts 

 Learning to use and understand vocalisations 
 
At Horton Lodge we make use of a range of specific resources, in order to enhance and promote intensive 
interaction and the responsive communication environment for individual pupils. These include Resonance 
Boards that be used to provide excellent auditory and tactile feedback in which pupils will become actively 
involved in creative opportunities for communication. Staff and pupils can: 
• Feel the sound resonating through their whole body 
• Create sound and rhythm games together 
• Build sound conversations 
• Respond, engage and interact at the most basic levels 
Interaction with peers can also be encouraged if children spend time together on the board. 
 
Pupils with PMLD are at a stage before their communication becomes fully intentional. Staff need to be 
skilled and sensitive in interpreting behaviour so we can respond appropriately. We need to respond as if the 
children are intentionally communicating to teach them how to become intentional communicators. 
 
Sensology 
Sensology (TM) is an educational approach emphasising sensory stimulation. It covers the five basic senses 
(see, hear, touch, smell, taste) but also the movement related sensory systems: the vestibular (balance, head 
movements and gravity) and the proprioceptive (body positions, body mapping and planning movements). In 
a Sensology workout, these senses are given a warm-up. Sessions can be in groups or one-to-one and can be 
brief (five minutes) or, if pupils have physical limitations or take time to respond, delivered at a personalised 
pace. A session begins with music that draws pupils in. Everyone then takes turns identifying themselves in a 
mirror, or another starting activity, which usually starts the smiles and laughter. Then, one by one, the 
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senses are worked through. Each one is named and indicated (e.g. “I have eyes”) and then put to work. 
Working the eyes might involve bright torches and reflective surfaces such as CDs. The nose might use strong 
smells on cotton wool, such as peppermint oil or vanilla. The ears would use a drum, played quietly and then 
loud. The mouth would be tastes: honey or icing sugar. The body would involve movements such as rocking, 
squeezing or patting, or perhaps tickling. The session winds down with a goodbye song and clapping. 
 
Tac Pac 
Tac Pac is an activity that pairs music and touch to promote communication and social interaction as well as 
sensory, neurological and emotional development. It provides an ideal opportunity to develop reciprocal 
interactions and intentional communication. 
It is used with people who have sensory or neurological impairments, profound and multiple learning 
difficulties and developmental delay. During these sessions, pupils / students are paired one to one with a 
familiar adult. Through linking familiar music consistently with objects, actions and people in a pattern of 
different activities, the partners communicate with each other. 
Tac Pac provides a safe and structured framework for the ‘receiving partner’ to make contact with their own 
bodies, their environment and other people, and develop a relationship with these. The 'giving partner' 
ensures that each tactile experience is well organised and sensitively offered, and adjusted to suit the 
receiving partner's responses. 
A piece of music is chosen specifically to match the texture, character, and emotional quality of each tactile 
experience. At Horton Lodge, we have made our own music selections and choose not use the standard 
(commercially available) Tac Pac music.  
 
Rebound Therapy 
Rebound therapy is a form of structured and controlled use of the trampoline. 
It gives pupils an opportunity to experience supported movement in a completely different way. Pupils are 
taken through a range of different movements in different positions – pupil interaction and independent 
movement is strongly encouraged. As well as meeting pupils’ movement needs rebound also gives pupils a 
different sensory experience which is equally important for their development. 
 
Sensory stories and Sensory Drama  
On a general level, sensory stories are excellent vehicles for delivering thematic topics in an interesting, 
exciting and wholly developmentally sympathetic manner. The essential elements of a story can be taken as:  

 Give it a beginning – introduce the story by ‘are we sitting comfortably?’, ‘looking and listening’, etc. 
An object of reference and/or a musical cue for the story may be used  

 It should have relevance to the participants  

 Use repetition.  E.g. repetition in the story itself through a strap line that’s repeated at regular 
intervals  like a short chorus in a song  

 Keep the actual story/episode short – and therefore easily remembered – though the telling of it 
may take half an hour or so, by the time you’ve introduced props and time for each learner to be 
actively involved in the story  

  Use all and every means of communication – signing, speaking, action, facial expression and props – 
but remember that the best storytellers primarily use their voices to paint the pictures. Use language 
selectively.  

 Use call and response to bring out the rhythm  

 Introduce sequences of dramatic events and make it exactly the same every time in order to 
encourage anticipation of events  

 Make it exciting and dynamic. Give it emotional content with at least one major high point in the 
story  

 Give it an ending  

 Build in (and allow) as much audience participation as possible  
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Once devised, the same story should be repeated as appropriate over time so that students have a real 
opportunity to become familiar with it and practice their sequencing, turn taking, anticipatory and memory 
skills – all essential base elements of communication.  
 
Art   
Art, clearly, has the potential to be a major vehicle for sensory and cognitive development. Care needs to be 
taken to ensure that learners are participants rather than merely observers. We need to move away from 
the idea of conventional paintings, and allow, encourage, facilitate our PMLD learners to make art for 
themselves. The key to teaching Art is that the process of undertaking the sensory experiences relating to 
the materials and the cognitive experiences derived from combining materials, is far more important than 
the finished work. 
 
Routines and Repetition  
Most pupils with PMLD need a huge amount of repetition before they are able to anticipate even a very 
familiar activity. Those pupils at the very early levels of the Routes for Learning map are likely to need an 
activity repeated literally thousands of times before they can begin to anticipate what is going to happen. 
Where possible, choose a small number of activities to repeat over and over again, rather than give 
continually new experiences. 
Early learning in very young typically developing children is based on daily routines such as eating, drinking, 
nappy changing, dressing and undressing and play routines such as peek-a-boo.  
Pupils with PMLD need to experience all these kinds of routines over and over again. Because routines 
happen several times a day, they are ideal for beginning to learn about the way the world works. 
 
Curriculum Planning and Organisation 
Curriculum Areas 
Pupils with PMLD will have a curriculum with the four main areas: Communication, Cognition, Physical 
Development and Personal Care and Independence Skills (Self-Help) 
Each area has its own Programme for Learning within which pupils will have a range of opportunities. 
Every student deserves to be included within the social world. In order to do this they will need to learn to 
recognise and comprehend events that are going on around them. Our pupils on Pathway 1 are unlikely to 
be able to form abstract ideas but will be responding to the here and now. For that reason our themes have 
to revolve around the changes and events in the world they experience. On Pathway 1 we will be using the 
seasonal changes as well as festivals to develop the student’s awareness of and participation in their own 
and their families’ lives. Learning will take place in real life settings throughout the year, where, as students 
develop new skills, they come round to that seasonal event with an enhanced ability to participate and enjoy 
themselves. The annual themes become the increasingly recognised life events through which they travel 
while honing their developing skills so that their interaction with and engagement in these life events is 
deepened. 
Likewise, we want our children to be aware of, and fully involved in the life of the school and their peers on 
different pathways. We will therefore take elements of the rolling programme of topics followed by children 
on pathways 2 and 3 and include these in our planning and activities.  
 
Planned Progression 
We passionately believe that the progress of our pupils should not be left to chance. Although progress may 
look different for our PMLD pupils there are still some key considerations as pupils progress through the 
chronological key stages of the education system. 
1. Introducing new skills, knowledge, understanding and increasing the breadth of curriculum content 
2. Creating opportunities to consolidate, maintain and generalise skills/concepts 
3. Providing greater opportunities for creativity/experiential learning and experience of a wider range of 
teaching/learning styles and methods 
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4. Increasing learner participation in the learning process by including opportunities for control over the 
environment 
5. Extending learning contexts to include more age appropriate situations, wider range of people and 
environments 
6. Providing opportunities to practise skills and apply knowledge in practical situations with increasing 
independence, in preparation for adulthood 
 
 
 
Communication Programme for Learning 
 
Children at a very early stage of developing communication require people around them to be responsive to 
any attempts at communication. Interpreting behaviour as potentially meaningful is one important adult 
response. For example, a child might smile in during an activity and the adult interprets this response as 
meaning ‘more, please’, even if the child is not intentionally smiling to get ‘more’. The child begins to get the 
idea that smiling results in getting more pleasurable experiences and eventually s/he will produce the smile 
to communicate ‘more’ intentionally. To be responsive, adults need to attend very carefully to each child 
and treat all behaviour as potentially communicative. This response may be to echo that behaviour back to 
the child, indicating that the ‘communication’ has been heard. For example, the child may bang the table. 
The adult bangs back ‘saying’ ‘I hear you’ and hopefully this will start a ‘banging the table’ conversation. 
Some children will be more intentional in their communication but not yet able to use conventional 
language. At this level, children will be developing ways of indicating what they like and dislike. For example, 
the smile is now used intentionally to ‘ask’ for an activity to be repeated. Gestures might be used to request 
objects or just to ‘comment’ on something that can be seen. A responsive environment provided by staff 
should include a widening range of motivating activities upon which children can ‘comment’. 
Some children will be beginning to use conventional communication, understanding or even using a few 
single words such as ‘more’, ‘finished’ and perhaps names of familiar people and objects. Staff should 
encourage new words and meanings through a range of stimulating activities and providing the example of 
new words and phrases. Using single words or short phrases is important at this stage. 
 
The programme of learning is divided into three areas: 
 
1. Responding 
2. Interacting 
3. Communicating 
 
Cognition Programme for Learning 
Children at a very early stage of development need people around them who can help them to explore and 
interpret the world. They have difficulty in making sense of that world and need many opportunities to 
handle and test out objects, look for patterns and sequences in experiences and generally extend their focus 
from the immediate to things further away. Many children with PMLD have physical or sensory impairments 
that undermine their ability to discover things for themselves and have even more need for other people to 
assist them to explore and develop understanding. Staff need to be very inventive in providing alternative 
ways of exploring. For example, a child who is blind and physically disabled may need whole body 
experiences such as rolling on autumn leaves or being swung in a blanket rather than having toys placed in 
the hand or experiencing hand over hand painting. Hand UNDER hand can be useful as well. The adult does 
the activity with the child’s hand lying on top so the activity can be felt. 
Children at this very early stage need to experience the same activities over and over again if they are going 
to be able to learn from them. It may be helpful to find a dozen activities that the child responds to and 
repeat those on a daily basis, in the same order every day. Using an on-off or burst-pause pattern with each 
activity can help the child begin to anticipate what will happen next. 
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As children begin to develop the understanding that they can have an effect on their world, they can be 
offered a much wider range of activities and objects to explore. They are still likely to require plenty of 
repetition but may be able to cope with different examples of a similar activity. For example a child who is 
learning how to take objects out of containers could learn from removing a range of different objects from a 
range of different containers from the top, the side or the bottom. 
When cause and effect has been established, early problem solving can begin. For example favourite objects 
can be hidden or containers can have fasteners to be opened or two steps may need to be completed to find 
the object. 
Enabling problem solving for children with physical and sensory impairments can be difficult and is likely to 
involve technology. Again staff will need to be inventive to provide activities that get children to think. 
The programme of learning is divided into 4 areas: 
1. Awareness, 
2. Exploration, 
3. Control and Early Problem Solving 
4. Sequence and Pattern 
 
 
 
Physical Programme for Learning 
Children who are physically impaired or who are still learning to move need lots of opportunities to move 
around both supported and freely. They may require a range of equipment for lying, sitting, standing, 
walking. They may be having active treatment from a physiotherapist and/ or an occupational therapy 
and/or be on an ongoing treatment programme. Always consult with therapists and ensure that you have 
physical/ health targets that have been agreed between all the people who work with each child. 
The programme is based on the principles and practice of Conductive Education and generally learning to 
achieve as much physical independence as possible. 
The programme of learning is divided into four main areas  
1. Body awareness 
2. Fine motor movement 
3. Gross motor movement 
4. Mobility 
 
Personal Care & Independence Programme for Learning 
 
Assessment 
 
Our assessment practice adheres to the following principals: 
 
• We will ensure that we are clear on the purpose of different sorts of assessment 
• We will be clear on the purposes of recording assessments and make sure that the benefits of 
recording are in balance with the time that recording takes 
• Targets will be set on a wholly individual basis. With a small cohort, cohort-wide targets are not 
meaningful 
• We will welcome external scrutiny to make sure that our assessments are accurate and our targets 
are sufficiently aspirational 
• We will respond swiftly to the observations of external moderators 
 
Learners following Pathway 1 will have two sorts of assessment. 
 

 Formative assessment 

 Summative assessment 
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Formative assessment has one, single purpose: to inform the teacher of what the next steps are so that 
teaching can be adapted to help pupils make progress. Formative assessment will be undertaken of each of 
the four key areas of learning: cognition, communication, physical and self-help and of learning objectives 
from activities. 
 
Formative assessment will take place in an ongoing way. Any member of the team can contribute to it. It will 
not use grades or numbers but be descriptions of what a pupil can do, and how they do it. 
 
We will record formative assessment in children's Individual Learning Plans. We record it so that we can 
communicate with other team members, recall what pupils do from lesson to lesson, and plan meaningful 
learning activities in an order that suits pupils' needs. 
 
Children’s levels of engagement are commented on using the following terms: 
Encounter: Learners are present during an activity 
Awareness:  Learners appear to show awareness that something has happened and notice, or they fleetingly 
focus on an object/person 
Attention and response:  Learners attend and begin to respond to what is happening, often inconsistently. 
They begin to distinguish between people, objects, events, places 
Engagement: Learners show more consistent attention to and can tell the difference between specific 
events, objects, people, etc. 
Participation: Learners begin to share, take turns and anticipate familiar sequences of events 
(possibly with support) 
Involvement:  Learners reach out, join in, ’comment’ on activity and actions/responses of others 
 
 
There are several ways in which pupils can make progress: As well as demonstrating more complex skills 
(vertical progression) they can also make horizontal progression by: 
 

 performing skills with a greater degree of independence 

 becoming more fluent in a skill 

 by maintaining skills over time  

 by generalising skills to different contexts. 
 
We note progress in these areas in our observations to enable us to establish the next step.  
 
The order of learning activities is important but likely to be different for individuals due to the nature of their 
PMLD. Please refer to the routes for learning route-map or the MAPP milestones to see how skills can 
become more complex. 
 
Summative assessment will take place each half term. 
Every half term, the class teacher will make an overall judgement on: 
 
• Each pupil's progress against their target in each curriculum area on the Continuum of Skill 
Development 
• The cohort's progress 
• Any areas of learning in which the whole cohort is making less than good progress 
 
The outcome of this half-termly review will inform training and development for staff, whole cohort and 
individual focuses, and contribute to reporting to parents. 
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P levels will be reported on termly in line with whole school policy. 
  
 
What does good progress look like? 
 
Because of pupils' different needs, good progress looks different from pupil to pupil. Based on a baseline 
assessment, the class teacher will set goals for the end of each academic year. These will be reviewed and 
adjusted each half-term at the point of the half-termly review. 
 
Goals will be aspirational in that they will (within the pupils' ultimate abilities) aim to improve a pupils' skill-
level, independence or both during a year, on each skill area. 
 
The cohort of PMLD pupils is small. As such, a whole cohort numerical progress measure is not meaningful. 
When senior staff review the progress of the cohort they will discuss this with the class teacher and question 
them e.g. Are the targets aspirational? How do you know? In which areas are children making least progress 
in and why? Is the system giving teachers enough information to set next steps? Etc. 
 
Moderation of targets and assessment happens annually. A colleague from another special school will 
analyse the half-termly reviews, scrutinise baselines and spend some time in the classroom with the teacher 
checking that summative assessments accurately reflect pupils' learning. 
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SECTION 5: PATHWAY 2 
 
Introduction to Pathway 2 

 Pathway 2 is our ‘semi-formal’ or ‘emerging’ curriculum for children with a range of severe and 

complex needs: 

‘Children and young people with Complex Learning Difficulties and Disabilities (CLDD) have conditions 

that co-exist. These conditions overlap and interlock creating a complex profile. The co-occurring and 

compounding nature of complex learning difficulties requires a personalised learning pathway that 

recognises children and young people’s unique and changing learning patterns’. (Carpenter et al, The 

Complex Learning Difficulties and Disabilities Research Project) 

 Pupils on this Pathway have difficulties with cognition, problem solving, perceiving sensory patterns, 

memory and generalising. They are predominantly working in the range P4 – P8 on the P-Scales for 

their time in school.  

 Termly themes follow the whole school long term plans which involve topics suggested with the 

National Curriculum (2014).  

 The main curriculum areas and what they can include are: 

Language, Literacy 
and Communication 

 

Mathematical 
Thinking and 

Problem Solving 

Topic Learning   Personal and Social 
Development and 

Wellbeing 

Physical 
Development 

 Social 
communication; 

 Communicating 
needs and wants; 

 Information and 
concepts; 

 Reading; 
 Writing 

 Patterns; 
 Number; 
 Reasoning skills 

 Development of 
science; 

 Development of 
computing; 

 Sense of 
Geography; 

 Sense of History; 
 Sense of RE;  
 The Arts (Music / 

Art / DT) 
 

 Independence 
and Life Skills 
(responsibility / 
healthy and safe 
lifestyle / 
citizenship / 
relationships); 

 Confidence and 
emotional 
development 

 Physical 
Education – 
swimming, Bee 
Active; 

 Learning to 
change place and 
position; 

 Fine motor 

 

 Planning and practice is built on the belief that sustained learning occurs when there is meaningful 

engagement. Staff use the following indicators from ‘The Engagement Scale’ (Barry Carpenter et al, 

supported by DfE) to observe, record and identify next actions:  

o awareness 

o curiosity 

o investigation  

o discovery 

o anticipation  

o persistence  

o initiation 
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Aims and Values 

Our aim is to provide a curriculum and environment matched to the pupils needs which ensures that pupils 
have the opportunity to become effective communicators and learners able to apply these skills in a range of 
contexts. We encourage active learning through promoting engagement, motivation and participation. The 
curriculum offer is relevant and based on skills for life. Our curriculum aims to develop the pupils in the 
following ways: 

 
 
Curriculum 
Curriculum Areas 
Based on research and experience our curriculum is built using the following principles: 

 Pathway 2 pupils learn best when learning is related to their own experiences. The curriculum for 
this Pathway is built on familiar structure and clear routines and is designed around a personalised 
learning approach.  

 Many pupils require specific help to develop their memory. To support this we break tasks and 
instructions down into smaller steps, frequently repeat important information, re-present 
information and encourage the use of memory aids. We need to help our learners use their prior 
knowledge when learning new information as this promotes that learning. 

 In order to develop generalisation our learners require the teaching of the same skill or fact in 
many different contexts. 

 Much of the literature on this curriculum model is taken from the work of Penny Lacey who stressed 
the importance of teaching a vocabulary for talking about thinking. She believed that children who 
struggle with spoken language require plenty of opportunities to see thinking as well as hear it.  

 Play and active learning is a vital pathway for learning. 
 The timetable and delivery of needs to be driven by the needs of the learners in a particular class. 

There is a focus on the teaching and development of Language and Communication. 
 
A typical timetable for Pathway 2 learners involves: 

 Activities based on core learning in the areas of Cognition and Communication. 
 Preparatory task series and planned opportunities to develop problem solving skills needed for 

transferring place, exploring and exploring the world. 
 Time for teaching and developing abilities in the area of self help and independence 
 Play and exploration where staff are play partners 
 Theme / topic sessions 

 
Planned Progression 
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Assessment and Recording 
 

 
 
At Horton Lodge we utilise an observe-plan-do-reflect cycle of inquiry. 
 
Each pupil has a learning record book which provides photographs and 'real-time' comments on the pupil's 
academic, social and/or personal achievements and progress, written by class teachers and teaching 
assistants. The learning record is a powerful tool to record pupil progress against their targets and also 
enables unexpected outcomes to be noted, or for the value of the experience to be recorded. Staff link the 
learning observed to the milestones identified in MAPP.  
 
The assessment of Communication, Language and Literacy, Mathematical Thinking, Computing, Science and 
PSHE is through ongoing teacher assessments and recorded using the B-Squared tools. Targets are set and 
data is analysed as part of the progression review process.  
 
All pupils have a baseline CE report and progress recorded though termly targets and an annual report. 
 
Where pupils use Alternative and Augmentative Communication (AAC) a baseline is assessed using the 
Pragmatic Profile as part of their induction. This is then updated annually. 
 
Our curriculum and assessment procedures support the Special Educational Needs and Disability code of 
practice by incorporating the areas of cognition & learning, communication & interaction, social, emotional 
& mental health and physical & sensory. The children’s Individual Education Plans and individual learning 
targets are written under these headings and progress is tracked across the term using a skills continuum. 
On occasion it may be appropriate to use the Engagement Profile depending on the specific target set and 
the needs of the learner. 

 

 

Diagram to the left shows the 

characteristics of effective learning 

that are used with pupils to support 

their understanding of learning. 
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SECTION 6: PATHWAY 3 
 
Introduction to Pathway 3 

 Pupils in Pathway 3 follow a ‘formal’ or ‘conventional’ curriculum for children with predominately 
moderate learning needs and may have complex physical, sensory and medical needs. 

 Pupils on this Pathway may have difficulties with communication, behaviour, access and require 
work to be differentiated. They are predominantly working at P7 and above on the P-Scales by the 
time they reach Key Stage 2. 

 Termly themes follow the whole school long term plans which involve topics suggested with the 
National Curriculum (2014).  

 Communication is highly individualised and impacted by physical needs.  Pupils within Pathway 3 can 
be expected to develop some level of functional reading and writing.   

 Pupils may need AAC to communicate fully but usually pupils will communicate verbally.  
 The main curriculum areas and what they can include are: 

National Curriculum Subjects 
 
 

Personal and Social 
Development and 

Wellbeing 

Physical Development 

 English, literacy and communication 
 Maths 
 Science 
 Computing 
 RE 
 Geography 
 History 
 The Arts (Music / Art / DT) 

 

 PSHE / SRE 
 Independence and 

Life Skills 
(responsibility / 
healthy and safe 
lifestyle / citizenship / 
relationships); 

 Confidence and 
emotional 
development 

 Physical Education – 
swimming, Bee 
Active; 

 Learning to be as 
physically 
independent as 
possible; 

 Fine motor 

 

 

Aims and Values 

The aims of our Pathway are to: 

 Provide a differentiated, age appropriate National Curriculum; 

 Provide consolidation of skills already learnt; 

 Addressing specific needs and difficulties; 

 Ensure pupils make the most of every moment of their time in school to become an active part of 
their community; 

 Develop self-help and independence skills to enable pupils to be as independent as possible; 

 Prioritise core and functional skills, including those in English and Maths, to enable full access to the 
world; 

 Give opportunities to build self-esteem and resilience; 

 Ensure pupils can understand and communicate their choices; 

 Support pupils to become as independent in their learning as possible;  

 Empower pupils to recognise their own strengths and give them the skills to learn and understand 
themselves. 
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Curriculum 
Based on research and experience our curriculum is built using the following principles: 

 Pupils who learn through this Pathway have been assessed as working at the Pre-Key Stage 

standards, or the lower stages of the National Curriculum, usually in line with National expectations 

for Key Stage 1 pupils or lower Key Stage 2 pupils.  

 The curriculum they follow is therefore based around the National Curriculum and is adjusted and 

differentiated to meet the needs of the individual pupils.  Pupils will have curriculum targets in the 

key subjects and will have planned outcomes for the broader curriculum.   

 Pupils follow a structured timetable.  The curriculum is delivered through practical activities and 

hands on experiences.   There are opportunities for consolidation and application through practical 

sessions.   

 We recognise that these pupils are in a specialist setting and have additional needs to mainstream 

learners. All pupils have an IEP, linked to their EHCP and these targets will be taught either through 

the National Curriculum or discretely.   Pupils will also have access to interventions as required. 

These may be whole school, for example a fine motor skills programme, or may be 1:1 withdrawal. 

A typical timetable for Pathway 3 learners involves: 
 Daily core skills sessions based on consolidation of core maths and English skills; 
 Core learning sessions; 
 Task series based around the curriculum and developing physical independence; 
 Topic/foundation subject sessions; 
 Personalised activities based on individual needs and EHCP outcomes. 
 Independence and transfer sessions; 

 Reflection and self assessment time. 

 
 
Assessment and Recording 
 
Each pupil has a workbook for English and Maths.  Other work is collated in topic folders each term.  
Children’s work and photographs are annotated to provide a record of learning, engagement and progress.  
 
The assessment of English, Maths, Science, Computing and PSHE is through ongoing teacher assessments. 
Targets are set, progress is monitored and data is analysed using B-Squared.  
 
All pupils have a baseline CE report and progress recorded though termly targets and an annual report. 
 
Where pupils use Alternative and Augmentative Communication a baseline is assessed using the Pragmatic 
Profile. Progress in communication using AAC is recorded through an annual update. 
 
Our curriculum and assessment procedures support the SEND code of practice by incorporating the areas of 
cognition & learning, communication & interaction, social, emotional & mental health and physical & 
sensory. The children’s IEPs and individual learning targets are written under these headings and progress is 
tracked using B-Squared. Where B-Squared cannot be used, progress is tracked using MAPP. On occasion it 
may be appropriate to use the Engagement Profile depending on the specific target set and the needs of the 
learner.  The children’s EHCP outcomes are used to set individual learning targets and form the basis of the 
individual learning sessions that take place throughout the week. 

Pupils working at the appropriate level will be assessed using statutory tests. 


